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38R /104 > BH 3 F 4 A - GRS 1/ -0 A/NER > TH

HARASRAENT LETARRN  EHSENER - ERABBEHTHHFERMEH - John
Dewey, Experience and Education, New York: Collier Books, 1963, p.89° In what I have said I have taken for
granted the soundness of the principle that education in order to accomplish its ends both for the individual
learner and for society must be based upon experience-which is always the actual life-experience of some
individual.” John Dewey, How We Think, New York: Houghton Mifflin Company, 1998,p.202: “Indeed, the
husiness of education might be defined as an emancipation and enlargement of experience.” % SCH © (bt R
WHERHE LMD R - WEE TR - RN (Bl EMEE LR - 10024 - 7AW
WD - Ha o THE T ERBEMARSE  BHEAH REARRZ IR A RS - hih . —EER
BB P EEN - WA Linda Lamberd % - 3REE - GHEY - 2HR1BID A1t
B F AR AR A > 20004 » 2HAIRRD 1 2 T (BEED) BRAHME B — AR NER - HEERER
o B EE A A NS R RO R A o | URE L TERRR T RREEE
P At AP BT RE SR 0 GTUE L B M B0 Sk |
RIS (e Vygotsky) B8R M - BREE EBYBELHREIEPHII/KT - Chandra J.Foote,
Paul J.Vermette, Catherine F.Battaglia, Constructivist Strategies: Meeting Standards and Engaging Adolescent
Minds, New York: Eye On Education, 2001, p.22:“Vygotsky believes there are three levels of knowing. At the
first level arc tasks that one already knows and can do without assistance. At the middle level are tasks one does
not yet fully comprehend but, with assistance, can master. At the highest level, are tasks that are beyond the
cognitive capacity of the individual at the current time. According to Vygotsky, a person learns best when
working in the middle level, just above what is currenty understood. This level is known as the Zone of Proximal
development.”
(i - EEMER - E AR R - (PESRUR)Y 20024F8H) > 58 1 [ (LD 1R
EHIMELLG BB R B R - TERTR P SR IE R — 5 S PR A RUNR B A B o 5 Y FIAFE
B H O RSB A S ERM TSR N R -
il - GER IR - ERUAEBRAIERE - CREE A 002F8H) - Hs8 : [EFTERE
TERMIEE T as - IR ELDONEE c BERFEMTH IR - ERMTHIHE - MARINIR
BB T E R ER & - ]Catherine Twomey Fosnot, Enquiring Teachers, Enquiring Learners,
New York: Teacher College, Columhia University, 1989, p.20 :“Leaming is an organic process of invention,
rather than a mechanical process of accumulation ....... The learner must construct the knowledge just by having
the teacher serves as a creative mediator in the process.” Yasmin Kafai, Mitchel Resnick ed. Constructionism in
Practice; Designing, Thinking, and Learning in a Digital World. UK: Lawrence Erlbaum Associates, Inc., 1996,
pl: knowledge is not simply transmitted from teacher to student , but actively constructed by the mind of the
learner.”
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9 John Dewey, Fxperience and Education, New York: Collier Books, 1963, pp.58-59: “Tt is absurd to exclude the

10

teacher from membership in the group. As the most mature member of the group he has a peculiar responsibility
for the conduct of the interactions and intercornmunications which are the very life of the group as a community,
...... the teacher necessarily acted largely from the outside, not as a director of processes of exchange in which all
had a share. ...... The teacher loses the position of external boss or dictator but takes on that of leader of group
activities.” John Dewey, How We Think, New York: Houghton Mifflin Clompany, 1998, p.36: The teacher is a
guide and director; he steers the boat, but the energy that propels it must come from those who are learning.
The more a teacher is aware of the past expcriences of students, of their hopes, desires, chief interests, the better
will he understand the forces at work that need to be directed and utilized for the formation of reflective habits.”
Arlene AdamsHYRRFT AR ESRET R AR - A ERTR N T REONE R > P RECRAEREY
B FORBAMETE (project) > MMM “Literature Set”. Ardene Adams, “Literature Sets: A Tool for Litera-
ture-based Instruction” in Jessie C.Brown & Arlene Adams, Constructivist Teaching Strategies (U.S.A: Charles
C Thomas Publisher, Ltd.,2001},p.123:" This project is called the Literature Set. A literature set can be built
around the theme of author, illustrator, literary genre, lifeskill, or content arca topic. ....... Finally, all the
literature sets for that semester are collected into a volume which is made available to all the students in the
methods course.”
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A% (Linda Lamberd %3 - 3EMAGE - GUERE SRR (010 - dBEROARLA

0004 > 2 AR - B2 [BERE BTN LRI MR (heory of knowing! ... B
HINTH > QTR B SR (Plager FRMIMERY > 2H DAY - UGS - EEMBIIHIRBR I
Bf » il Lo L Gassimilate) PR SUEREVES R BRI (accommodate) A (URERIENELLE
WiE e H LA o JCatherine Twomey Fosnot, Enquiring ‘T'eachers, Enquiring Learners, New York: Teacher
College, Columbia University, 1989, p.19: “Constructions come about through assimilation and accommodation.
Piaget, one of the most renownied constructivists, breaks self-regulation into two polar {though intimately connected)

processes: assimilation and accommodation. Assimilation simply refers to the logical framework or scheme we
usc to interpret or organize information. When this assimilatory scheme is contradicted or found to be insufficient,
we accommodate; that is, we develop a higher-level theory or logic to encompass the information. We adapt and
alter our old concepts.” ,Chandra J.Foote, Paul J.Vermette, Catherine F.Battaglia, Constructivist Strategies:
Meeting Standards and Fngaging Adolescent Minds ,New York: Eye On Education, 2001, p.19: "Assimilation is
the process of integrating new experiences in terms of existing schemes.” “Accommodation is the process of

s . »
modifying schemes to fit new experiences,
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1. What was taught matched the aims and objective in the mod 33 3.58
ule outline.
2. The progression of the topics was logical and coherent. 34 3.62
3. The coursework helped me develop the knowledge and skills 34 3.59
identified in the module objective.
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4. The learning activities stimulated my interest in the subject. 35 371

5. The learning actvities inspired me to think. 35 3.54

6. The organization of the module encouraged me to make good 35 3.51
use of the resources inside and outside the Institute to learn.

7. 1 understood the assessment requirements early in the module. 34 3.53

8. 1 received uselul feedback on my learning. 32 3.62

9. For a module of this credit point value the workload was --'* 34 2.12

10. The teaching of this module was effective. 35 3.66

11. The module was valuable to my professional development as a 33 3.66
teacher.

12. Through this module I have become a more independent learner. 34 3.59
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14 BRI IR 2fURET -

15 Chandra J.Foote, Paul J.Vermette, Catherine F.Battaglia, Constructivist Strategies: Meeting Standards and

Engaging Adolescent Minds New York: Eye On Education,2001, p.22: “Scaffolding refers to the assistance we

. . . »
derive from someone who is more knowledgeable than we are as we attempt to learn something new.
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Catherine Twomey Fosnot, Enquiring Teachers, Enquiring Learners, New York: Teacher College, Columbia
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Fl - S A BB B EEAE - WA XESUEEHRIEMNIE o ICatherine Twomey
Fosnot, editor, Constructivism: Theory, Perspectives, and Practice, New York: Teacher College, Columbia
University, 1996, p.29: “Disequilibrium facilitates learning.” Errors “nced to be perceived as a result of learners’
conceptions and therefore not minimized or avoided. Challenging, open-ended investigations in realistic, mean-
ingful contexts need to be offered, thus allowing learners to explore and generate many possibilities, both

affirming and contradictory. Contradictions, in particular, need to be fluminated, explored, and discussed.”
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