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In Dialogue with Humanity

Part 11 (6) (LK)
Faith and Human Limitation (7) (EEZL) : gltsd1-11; BajfEss
(8) The Qur'an

Part I11 9) (HARAER) (=R%%)

Self in Social Institutions (10) The Social Contract (Rousseau)
(11) The Wealth of Nations (Adam Smith)
(12) Economic & Philosophic Manuscripts of
1844 (Marx)




(1) What ideas are raised about learning/
knowledge in the textse (what is
knowledge? what is the purpose/value of
learning? what use should be made of our
learning?e how do we learn/know?e)

(2) What approaches to learning are
demonstrated in/by the texts?

(3) How do we facilitate trials of the above
Ideas and approaches through class
organization and term-paper designe




Barthes argues that most texts are readerly
texts. Such texts are associated with classic
texts that are presented in a familiar, linear,
traditional manner, adhering to the status quo
In style and content. Meaning is fixed and pre-
determined so that the reader is a site merely
to receive information. These texts attempt,
through the use of standard representations
and dominant signifying practices, to hide any
elements that would open up the text to
multiple meaning. Readerly texts support the
commercialized values of the literary
establishment and uphold the view of texts as
disposable commodities.




By conftrast, writerly texts reveal those elements that the
readerly attempts to conceal. The reader, now in a
position of control, takes an active role in the construction
of meaning. The stable meaning, or metanarratives, of
readerly texts is replaced by a proliferation of meanings
and a disregard of narrative structure. There is a mulfiplicity
of cultural and other ideological indicators (codes) for the
reader to uncover. What Barthes describes as “ourselves
writing” is a self-conscious expression aware of the
discrepancy between artifice and reality. The writerly text
destabilizes the reader’s expectations. The reader
approaches the text from an external position of
subjectivity. By turning the reader into the writer, writerly
;r_Tex’rs Tdefy the commercialization and commodification of
iterature.



QJ estion 1: ldea of Learnin e /
Knowing in the Classics

(1) What is knowledge?
(2) How do we know?

(3) What is the purpose or value of
knowledge¢ What use should we make

of knowledge?
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How do we know/learne
By\mokmg a journey: Odyssey

Identity Crisis Recognition

Physical resemblence  OUTER
Son: No story to tell Physical strength
Odysseus: What story to tell next (Handi-)craft

Eloquence
[also: Penelope and Calypso] Storytelling

Cunning

Perseverance

Courage

Patience

- Memory INNER

Calypso: “cloaked” Odysseus: “troubled”




At the beginning of The Odyssey (Books 1,2
and 5), each of the four characters—
Odysseus, Penelope, Telemachus, and
Calypso—undergoes some kind of (identity)
crisis. Choose a scene that is most telling of
the crisis faced by one of them, act out the
scene with your group members, and
comment on the crisis.

In your own life, would you rather be
Calypso-ed (buried), or Odysseus-ed
(troubled)?



AGATHON ...Such...is my view of Eros. He stands out as beautiful and
excellent in himself; and secondly, he is the origin of similar qualities in
others. (197c)

SOCRAITES ...Eros must have an existence as love of beauty, and not
love of ugliness, mustn’t hee

AGATHON  Yes.

SOCRATES Butwasn't it agreed that he loves what he lacks, and does
NOt POssess?

AGATHON  Yes, it was.
SOCRATES So Eros lacks, and does not possess, beauty.
AGATHON That's the inevitable conclusion.

SOCRATES Well, then, do you describe as beautiful that which lacks
beauty and has never acquired beauty?

AGATHON  No.
SOCRATES If thatis so, do you still maintain that Eros is beautiful?

AGATHON | rather suspect, Socrates, that | didn’t know what | was
talking about. (200a-201¢)



Every art and every invesfigation, and
similarly every action and pursuit, is
considered to aim at some good. Hence
the good has been ngh’rly defined as “that
at which all things aim.” Clearly, however,
there is some difference between the ends
at which they aim: some are actfivities and
others results distinct from the activities.
Where there are ends distinct from the
actions, the results are by nature superior to
the activities. (NE 1094a1-7)




Aristotle uses in the Nicomachean Ethics (NE) a
method of enquiry that is quite different from the
methods we come across in the Symposium—
namely, the Platonic dialogue and the Socratic
Method. What are the most significant features of the
Aristotelian method@¢ (Brainstorming: How does
Aristotle develop an argumente Does he begin with
myths or with popular viewse Does he refer to thinkers
before hime Does he engage his readers in a
dialogue¢ How does he move from one point to
anothere)

Which method do you prefer in the lectures, tutorials,
and readings you do at CUHK? Which method would
you like to adopt in your own search for knowledge?



The greatest improvement in the
productive powers of labour, and the
greater part of the skill, dexterity, and
judgment with which it is any where
directed, or applied, seem to have been
the effect of the division of labour. (WN
Book |, Chapter ||



\By contemplating and
ochng out what one learns

FH:ZmAREIE, BmAL£A15a, (
(Gfaa" 480))




(3) What is the purpose or
value of I\e\q\rning/knowing?
What use should we make

of what we learn/know?




IV. CLASS ORGANIZATION

Use of the Socratic Method in the tutorial
sessions, which make up two-thirds of the
class time.




To “crificize” a text, Ezra Pound has named
five different ways (“Date Line,” his
preface to Make It New):

Criticism by discussion
Criticism by translation

Criticism by exercise in the style of @
period

Criticism by setting to music
Criticism by new composition




N

Term Paper Questions

Platonic dialogue
- Xie Fel (p.17, pp.18-19)
- RIGE (p.45)
- Wong Yiu Shing (p.]1




Term Paper Questions

Problem Solving
$EISIE: election (3)

- Chan Yee Lee: mental patients on an
Island (37)

- &= &1 legitimacy of the Chinese
government (7




Every art and every investigation, and
similarly every action and pursuit, Is
considered to aim at some good. Hence
the good has been rightly defined as “that
at which all things aim.”

Clearly, however, there is some difference
between the ends at which they aim: some
are activities and others results distinct from
the activities. Where there are ends distinct
from the actions, the results are by nature
superior to the activities. (1094a1-7)



But let us resume from the point at which
we digressed. To judge by their lives, the
masses and the most vulgar seem—not
unreasonably—to believe that the good
or happiness is pleasure.(1095b15)

But let us turn back 1o the good which is
the object of our search, and ask what it
can possibly be; because it appears to
vary with the action or art. (1097a1J5)



One swallow does not make a summer;
neither does one day.

Caring iIs sharing.




The greatest improvement in the
productive powers of labour, and the
greater part of the skill, dexterity, and
judgment with which it is any where
directed, or applied, seem to have been
the effect of the division of labour. (Book
|, Chapter )



Discussion Questions:

(1) Both Confucius and Socrates
preferred oral tfransmission of their
teachings. None of the two wrote
anything. How is the Analects ditfferent

from the Symposium as a record of
dialoguese Are the two masters similar or

different in the way they teache

(2) How have you learnt so fare How
would you like to learn in future®e




Thank you




